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A major premise of this paper is that the network of factors involved
in attitudes and practices with regard to the use of corporal punishment in
-schoéls'is complex and cannot be fully understood without considering the
context in which teachers work. There is considerable research which indicates
that teaching is a stressful occupat{on (Nationdl Education Association, 1Y67;
Fuller, 1969; Moses and Delaney, 1970; Parsons and Fuller, 1972). Informal
discussions with teachers and princiba]s indicate that the educational
environment is becoming even more stressful with one educator referring to
this period as the "stress%u] seventies” (Hyman, 1978). One‘perspective on
the use of corporal punishmenf may be its possible relationship-with teacher
stress..

Efforts to eliminate corporal 5hhishment~in the schools héve met with
only sporadic success. As of 1978 only four states, plus a small number of
districts and local schools, had.statUtes or-policies prohibiting the use of
corporal punishment in schools 5(Hyman, 1978). Yet there seems to be little
evidence that hitting or spanking children for school 1nfract1ons is effect1ve
in e11m1nat1ng the behaviors that are disruptive or unacceptable. In fact,
previous research has indicated thatlthe'use of corporal punishment may be
associated with negative consequences and may produce behaviors contrary. to
" those desired by the teacher or an administrator (Bongiovanni, 1977,

: N Feshbach and Hoffman, 1978). The adherence and contuwnnt1on of a pract1ce
wh1ch does not appear: to be: fumctional suggests that 2me user o wmrporal

pun1shment in the schoniszmey " be a reflection of teacher $¥¥Ms GAE -promising

strategy to pu o o eliminate corpral v St Y Tidtat
serve -Ch‘ﬂd'{"&?n and teag mers v %0. pay attention tio *act. Mty +nmgg to

,teacher stress, and iis ees i,



Most of the studies pertinent toldwr topic fall into two general
categories. The first is composed of those studies focusing on aspects of
teacher stress, such as the incidence of reported stress and anxiety and
the identification of stressors (Fuller, 1969; Olander and Farrell, 1970;
Parsons and Fuller, 1972; Coates and Thoreson, 1976; Styles and Cavanaugh,
1977). The wofk of Fuller (1969) and Parsons and Fuller (1972) illustrates
this approach. In both of these studies the reports of experienced teachers
reflected great concern wiFh regard to their role in the provision o? effective
instructiont';lﬁathis vein, Olander and Farrell (1970) found that 1éck of time,
meeting individual needs of children and lack of teaching aides were among
the primary problems cited by teachers. Many of these previous studies do not
appear to distinguish stress from related concepts such as a6Xiety, or from
other terms such as problems or concerns. Also, summary statements integrat-
1hg the various findings are diff?&ult.since different instruments and samples,
as well as concents, have been used.

The second category of studies in the area of teacher stress goes beybnd
the mere documentation of teacher stress.Or’ankiety. In'fhése latter studies
there are attempts to link these problems to disciplinary attitudes and
practices, an approach nc¢i unlike some parent-child 1ntera§tion research
(N. Feshbach, 1973) and some child abuse research:(Parke and Collm r, o758
‘Passman and Mulhern, 1977). One of thé six conclusions emerging. from-ithe
- 1972 Task Force’Réportion Corporal fPynishment of the Mational Educatiom
Association was thét teacherS, and mther'éducatqrs, use cbrboral punishment
“.;.aimost exclusively whére conditions'fof dealjng with diéruptions_are SO
poor that,schooi staff hds'reached & point of tqta] ffustration" (page 3,

1972). It was-concluded that ever; competent teéchers, working in adverse
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conditions may abandon all attempts to maintain discipline without striking
children. Pananek {1971) looked at conflict situations between a kirdergarten
teacher and other school employees and found that the teachef expressed de-
rogatory attitudes toward the children only on those days in which conflict
occurred.

Historically, stress has been defined by difﬁEren{'researchers as an
inferred inner state or an observable response to a stimulus (Dohrenwend and
Dohrenwend, 1974). From the many available definitions of stress w2 selected
McGrath's 197C sequence of. events in stress research as the most compatible
for our study. McGrath's four item sequence is initizted by what is termed
an objective demand from the envi;onment upon the ihdividua]. Second, there
is‘the reception of the objective demand by the individual. Third, the Toral
organism responds to the information as received at either a_physiologica],
psycholegical, behavioral or socig]-interactive-level. And fourth, the im-
dividual experiences the consequence{s) of his or her response. In terms
of McGrath's analysis two children may be arguing over a ball on the play-
ground and'aﬁproach_the teacher to solve the problem (the demand). The
feacher sees the two childremiand forms an opinion of what is occurrimg ((the
reception). The teacher may concliude that thé'argumgnt has gone or I@Mﬁl
enough and removes tie ball frem-both children (the response) and them the:
teacher is faced with the romsegeences of this response. McGrath suggests

the term stress cam ber & el £2:any, or all, of the four steps inm tk

quence. - For our purpsses, # defined stress as approximating fthe firest apnd

.second steps so that it 1s he teacher's subjective reception of demands

from the environment rather dwm the response or consequences. It is the

identification of the teachers* subjective reports of stressors that“cos-

stitutes the squect‘qf thissﬁMVestigation.
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METHOD

Subjects

A total of fifiy-three teachers participated in the study. Twenty-
seven were practicing teaciers snd twenty-six were student teachers in the
Teacher Educztion Labovatory at UCLA. Most of the practicing teachers work
at a predominantly white, middle class elementary school in Southern Cali- -
fornia while th: studznt teachers were assigned to schools ranging signifi-
cantly in terms of the SES of students enrolled at the schob]. The majority
of both practicing and student teachers are white, approximately theee-

fourths are female and the age range is from 23 to 55.

Procedurs

A. Ftresss Measure. The procedure used to assess teachers' merczptions

ef stress: it ¥imilar to the one used in a series of studies on mait=mnal stmesss
being: carriew -in our laboratory aE"UCLA. The teachers are asked = list ten
soures. off stress they experience as classroom teachers and are theen asked to
rami the sowrces from the most stressful to the least by assigning a rank of
e to the most stressful, two to the sgcond most streésfuT and so on. Teachers
were  ‘:formed of the particular conceptualization of stress which had been

adoptert fimr :this. study to insure their understanding of the term.

B. rmyestionmairé. Tne teachers were also asked to respond to a short

" ten {tem-questionmaire assessing teacher attitudes on corporal punishment and

the stressful nature of teachiné. In addition to these two items, the ques-
tionnaire also contained eight filler qhestions pertaining'tb year round

schools, -teacher associations and the evaluation of administrators. Respon-

-dents indicated agreement or disagreement with each of the ten items on a

five poihflscaie ranging from "Strongly Agree" to "Strongjy Disagree."
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Findings
A. Sources of stress. In order to analyze and evaluate the sources

of stress the practicing and stddent teachers reported, we first categorized
their responses and then organized the respomses in terms of the ramksings
the teachers had assigned to the stressful items. In terms of the first sest
of data for the practicing teachers, eleven gategpries w@s-rmes “rom our
analysis of the teacher responses. The cztegories, and sifecific item
withinm exac’n category, are presented in Table 1. As can be smen frmﬁ thifs
data i~ =ractions with chi;dren are reported by mpracticina t- cthers as tiw
most fresuemt source of stress, followed by problems with tir-, inter-
actions w'uM the administration, interactions with parents amo inadequame
resourt... and materials. |
A «~mparison of the findings yielded by separately czlculating the
category frequencies and fEnkings\for the practicing teachers discioses
a high similérit§ between these two analyses, especially with regard to
the stressful nature of interactions with children, problems with time
and interac;ioﬁs with parents. The category "Interactions wiiﬂ children"
was the nost frequently listed and also the highest ramkéd source of
stress. For practicing teachers "Problems with time" were the second
most frequently mentioned as well as the second highest ranked. These ap-
" pear to be both'stressful for many of the teachers as well as:more stréss-,
ful than the qfhér categories. However, there are three categories that
changed significantly in terms of their p]acéments in the/frequency and )
ranking orders. "Meeting the individual néeds of children and ciass size"
' was the eighih most frequentTy mentioned category but W?S the fourth
highest ranked. Similarly, "Personal probiems" was the tenth category
| as per‘frﬁauency but was ranked sixth.. These ‘two categories: appear

/ ~
/. :
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to be very streésfu] “#or thhose Reachers who exmerimnce them, and yeat they

are not reported by a grez : mumbeer of them. Om ite other hand, "Imadequate
resources and materials" ivas the: fifth most fremuently mentiomed cztegory
but dropped significantly im tie-rank order. Iii appears that this category
is.a source of stress for-many practicing teachers. and yet tne :d=cee of
stress is not as great as “*that for other stressmrs.

When we analyzed tne-iiata from the student teachers different categories

and frequencies of stmesmmrs emerged. In Table IT :are listed the ten cate-
gories with their respeective frequencies. An imspection of the table re-

flects that coricerns ove=r teaching competence and ‘performance, and children's

behavior and discipline are the two most frequently mentioned items. A com-

parison of category frequencies and rankings shows that the three categories

which‘had received the highést frequencies also were the most highly ranked
in terms of the number of first a;d second listings. "Children's behavior

and discipline" was the ﬁighest ranked category followed by "Relations with
the master teacher" ana "Concerns over teaching competence and performance."

B. Responses to the questionnaire.' Responses of the practicing and

student teachers to the ten items on the questionnaire were analyzed in ‘terms
of significant differences to those questions relevant to the present study.
The only significanf difference which emerged was in regard to responses to
" Question C which asked‘the respondents to indicate their agreement or dis-
agreement with the following question: “Teachers should‘have the right to
use corporal p;nishment." Sfudent teachers overwhelmingly expressed strong
disagreement with the statement, whereas practicing teachers exhibited more
dissimilarity of response. The difference between the responses of student

and practicing teachers o0 Question C was significant at the ;05 level for

‘the chi square analysiss.

(o0}



Discussion

The results from our analysis of the teachers} responses are similar
to those reported by other investigators, especially those of Fuller (1969
and 1972). Olander and Farrell (1970) faund that teachers reportsd, among
other things, lack of time to help children individualiy, lack of a daily
preparation period and paper work as problems. These were also included in
our teachers' reported sources of stress. Moses and Delaney (1970) con-
ducted research which yielded 18 fotated factors. Several of our categories
such as "Relationships with colleagues," "Other school duties,” and "Relation-
ships with the administration” overlap with these factors. It does appear
from our findings, however, that the teachers in our study reported more
stress deriving from student behavior and concerns over discinline.

Of particular interest is the difference between the‘reséonses of stu-
dent and practicing teachers rega;ding the right of teachers to use corporal
punisﬁment. While there are, of course, many possible explanations for this
difference, we believe that this finding lends support to our hypothesis of
a link between chronic teacher stress anq the use of corporal punishment.
There is now the need fcr more direct observational studies of classrooms
and teacher behavior in classrooms. As Coates and Thoreson (1976) have
pointed out, it is impossible to draw firm and unambiguous conclusions about
" the causal relationship of stress or anxiety ahd teacher'performance with
information from pencil and paper, self report measures. Until such obser-
vational studies are completed the specific effects of stressors on teacher
behavior are unknoﬁn. The data preseptéd in this report represent but a
step in investigating the refationship and indicate that teaching is per-

ceived as a stressfu]_occﬁpation by those in the profession. Teachers are



capable of identifying specific stressors and demonstrate differences in

regards to both the sources and intensities of stress.

Recommendations

We would like to suggest a number of possible recommendations that
might reduce or help practicing teachers deal with stress in schools.' Our
datd section suggests several areas: administrators could be more careful
to not iriterrupt classes or make unnecessary schedule changes; teachers
could be provided with more adequate materials, and be given support in terms
of release time and in not performing so mény other, non-teaching roles.
There could also be help with sta%f relations and functioning as a team
member.

Pre-service training is also a potentially valuable place to reduce
stress. Hunter (1977) has indicagpd that the best preventive measure for
stress is excellent pre-service training which is followed by in-service
training designed to allow teachers to become increasingly effective in
making on the spot decisions in classrooms. In this iegard teachers could
profit from training in the use of "distributively" based punishments which
are restorative in nature and are intrinsically related to an infraction

instead of "retributively" based punishments which are retaliatory and bear

little relation to the infraction (Feshbach and Feshbach, 1973).

It is naive to expect that stress can be entirely eliminated or even
reduced significantly in the near future. Seyle (1975)jhas suggested that
stress is not something to be aveided and that the.indiyidual should aim

to master and even to enjoy stress. In this context our discussion now

shifts to procedures for coping with stress. Possib]y,?teachers‘cou1d be

helped to interpret stress-as an inherent factor in teaching and not

- 10



necessarily a reflection on themselves. They should be helped to differen-
tiate beneficial from harmfﬁ] stress with the understanding that given the
proper circumstances professional and personal growth may result from stress.
Second, in-service training needs to follow and expand upon pre-service
training with the provision of on-site assistance. Papanek (1971) has sug-
gested that when a classroom teacher_receives inadequate assistance with
classroom management problems he/she may engage in nonsanctioned behavior,
such as being verbally or Physical]y abusive to children. Papanek’ empha-
sizes éhe necessity of teaching alternative, sanctioned behaviors to prac-
ticing teachers, Similarly, the NEA Task Force on Corporal Punishment
recommended that there be staff in-service programs in interpersonal relations,
understanding emotions and on handling disruptive children. Also, in case
studies reported by N.I.E. (1978) it was reported thaf the singlé moét im-
portant difference between'schoolg'labelled "safe" and those labelled
"violent" wa§ a ﬁrincipa] who served as agrolg model for students and staff
alike and who instituted and maintained a system of firm and consistent
discipline. o
Third, Coates and Thoreson (1976) report that there is an emerging tech-

nology of stress and tension management which 1né1hdes_techniqugs such as-

systematic desensitization, relaxation training, participant. modeling, and
" behavior management. Such techniques should be made avai]able on a confiden- -
Rcﬂ- tial basis to teachers without requiring the teacher to go through his or
.§ | her principal. Hyman (1978) suggests that adequate support séryiqes should
_\\__4 be na2gotiated by the_teaching staff and made a part of the negotiated.con-

\ tract with the school board.
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The final mechanism suggested as enabling teachers to deal with stress
relates to the provision of a social support system for teachers, Cobb (1976)
has indicated that the idea of the importance of supportive interact{on among
people is nothing new. However, what is new is the accumulation of evidence
that adequate social support can help people in crisis situations. At the
local school level the teachers need a support system of both peers and prin-
cipal. As an example, teachers should be rewarded by administrators for good
teaching, and not: only for‘their appearance 9r foy success et turning in
reports. Administrators cannot interact with teachers solely in regards_to
nonteaching matters,such‘as announcements, after-schonl activities, staff
parties, etc. The point is that te;chers need geﬁefal support as people as

well as support for theié performance in the role of teacher and that such

support should come from both administrators and other teachers.

~

Conclusion

—

The suggestiphs that have been‘made stem from a human services, psycho-
logical approach to the elimination of corporal punishment in the schools.

" We have focused on teacher stress as a variable possibly linked with the usel
of phyeical disciplinary practices. Other variables such as values and
teacher socialization are also inve1ved Inherent in our perspective is the

~assumption that progress. c0u1d be ‘made by a careful consideration and 1mprove-
ment -of the context in wirich teachers work, It is our hope that the prOV1s1on
of such a inodel or approach on behalf of teachers may be adopted by the
teachers themselves in regard to their interactions with children and may. .
consequently improve the educational context for the ch11dren_as well as the

teacher,

12



TABLE 1

Sources of Stress as Reported by Practicing Teachers

Stressor Frequency*
1. Interactions with children . . . . . . . .. ... ... .. .... 39
discipliine/behavior ~ 21
ditficulties with special children 14
. not specified, other 4 .
2. Problems with time . . . . ... .. e e e e e e e e e e e e e e e 38
.  not enough time ‘ g 15 |
interrupt1ons and schedule -changes ‘ 14
n -
E%t“g ec1 dd %iher o - ﬁ
3. Interactions W1th adm1n1strat10n ................... 30 -
local school administration 10
district administration : 7
not specified, other ' 13
" 4. Interactions With Parents . . . . . . . . u s u s a e 26
. pressure/criticism e 13
. not specified, other - 13
5. Inadequate resources and materials . . . . . . . . . . i . e . . .. 21
inadequate materials ) 12
“lack. of aides : 3
poor working conditions 5 . 3
noise B < : 03
6. Other respomsibilities . . . o oo v v u v e e e 20
: ton many roles and tasks 15 '
L not specified, other o _ 5 .
i~ 7. Staff relations .. ... .. S P ¥
relations with other teachers , 8 '
team teaching o 7
not. specified, other - ~ 2 : ,
‘8. Meeting the individual needs of chlldren and class size- e e e e . 15
meeting 1ndv needs of ch11dren 8 .
class size - 7
9. Paperwork . . . ... .... .7; e e e e e ... 15
10. .Personal problems . ... . . ... . .. .. ... e e e e e e 15
self doubts, criticism = S 9 s
isolation from other adults - -3
o not specified, other . 3
Co11. Other, misc. e e e e e e e e e e e e e e e e e e e e e e e 9

Some teacners did not llst ten items so that the total frequency is less
than the expected 270.- . , - .




TABLE II

Sources of Stress as Reported by Student Teachers

Stressor : " Frequency*

1. Concerns over teaching competenee and performance . . . . . . . . . 51
effectiveness ' 25
planning, preparation ' 11
misc. 15 B
2. Children's behavior and discipline . . . . . e e e e e e e e e e e 44
o children's misbehavior 36
responsibility for d1sc1p11ne 8
3. Relations with master teacher . . . ... ... R 36
4, Time and schedu11ng ..... e e e e e e e e e e e e . ... 26
lack of enough time _ 12
interruptions . _ 7
rainy days o 7
5. Relations with local school . . .. ... ........ e ... 25
disagreement with policies/programs 14
principal/other administrators - 6
other teachers 5 S
6. Personal . . . .. e e e e e e e e e e e e P ¥
- 7. Relations with the university _ S ' 14
o university coordinator C 7 ' ’
taking classes ‘ : 7
8. Parents . . . e e e e e e e e e e e R [t
9. Inadequate supplies and materials . . .. .. ....... ... 9
10. Misc. (paper work, etc.) . . . .. e e e e e e e .7

L

Each student teacher did not 1lst ten sources of stress so the total is
less than the expected 260. -
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